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ABSTRACT 

The first year of a project to implement tecim 
teaching concepts in a middle school program for educable mentally 
retarded students emphasized process development by teachers in the 
areas cf role definitions^ curriculum competencies^ and behavioral 
management. Orientation included establishment of project purpose^ 
individual responsibilities^ and hierarchies concerning ordering of 
materials, and planning for such activities as workshops, data 
collection, and evaluation* Three workshops on role definition 
involved a group climate inventory, nonverbal and listening 
exercises, a game illustrating effectiveness of group over individual 
decision iiiaking, a personal groifth inventory, and discussion on 
inadequacy feelings of the team's teachers. Workshops on classroom 
management taught teachers to plan and implement classroom token 
economy systems. Curriculurw objectives were incorporated into the 
school district's curriculum framework, and curriculum goals were 
reviewed in six workshops. Assisted by school and district personnel, 
the teachers taught and assessed progress of 35 students and were- 
themselves rated for competency. Activities of the team teaching 
process and of curriculum development were charted; and treated in 10 
appendixes were such topics as student competencies, teacher rating 
scales, and information on the school system's special education 
services. (MC) 
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ALTI-RNATIVE APPROACHES TO IKSTRUCTION 
AND 

SGHEDIILIKG OF MIDDLE SCHOOL EM STUDENTS 

I. Purpose 

The purpose of this project is to implement team teaching concepts 
within a middle school EMR program. Emphasis v/as placed upon the devel- 
opment of the team teaching processes related to curriculum objectives. 
All integral part of the program involved the development of the team 
teaching process as it relates to plann5.ng for instruction and the 
facilitation of individualized and ^roup instruction. Tlie first year's 
operation was primarily a developmental year v/ith an emphasis placed 
on "Team** process with outcomes in the areas of team role definitions, 
curriculum competencies and behavioral management. During the second 
year of the project, further development of the above goals will be 
continued in process development as related to product. 

The major evaluation emphasis, was at the process level and this 
will continue in the coming year, llie following events, entered 
in this report by event numbers, then describe, for the most, process 
evaluation rather than product evaluation. 



EVENT I 

ORIENTATION TO THE TEAM TEACHING PROJECT 
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Event I Orientation to the team teaching project 



A. Orientation 

1. Objectives 

a. Present purpose of the project 

b. Delineate the scope of the project 

c. Specify the individual responsibilities within the project 

d* Delineate the lines of communication concerning ordering of 
materials and equipment 

2. Orientation planning session 

The first planning session involved all persons directly concerned 
with the project and two consultants. The purpose and scope of 
the project were discussed among all concerned. The expected out- 
comes of the project were discussed in terms of: 

a. Classroom environment 

b. Team teaching 

c. Curriculum development 

d. Classroom management 

e. Data collection 

f. Evaluation 

Questions concerning responsibilities of individuals and ordering 
of equipment and materials were discussed. A tentative schedule, 
of workshops were discussed and projected. The first workshop 
was agreed upon and was to" be on role definitions and functions 
of team. members. At the same time the curriculum consultant was 
to visit with the teachers concerning curriculum planning and 
objectives. 
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The present team teaching situation was identified and literature 
references v/ere obtained and disseminated to the team immbers. Since 
all teachers and aides were working together for the first time and 
none had previously functioned in a team teaching situation there 
were no early indications of teani teaching situations. 

The purpose of the first workshop was to identify team leadership 
roles and individual capabilities. The team members were also given 
the opportunity to visit a team teaching situation which they did. 
A discussion'of their visitation was included in the meetings with 
the curriculum consultant and in the role definition workshops. 

Team members were involved early in the gathering of data in the 
following areas: 

a. Academics - P.I.A.T. (appendix A) 

b. Social competency (appendix b) 

c. Self perception of students (appendix c) 

d. School and comriunity supportive services (appendix D) 

e. School progress report (appendix E) 

The collection of orientation data concerned? 

a. Collection of data on children and teachers (appendix F) 

b. Evaluation of the team teaching situation in process (appendix G) 

c. Understanding o^ the goals of the projects 

d. Continual assessment of curriculum and classroom needs - equip- 
ment, materials, etc. 
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A second orientation v/orkshop was needed to re-assess the effec"^s 
of the first workshop and also to clarify further the roles and 
expectations of teain members. 



During the second orientation workshop the following areas were 
discussed t 

a. Curriculum development 

b. Planning sessions 

c. Team function 

d. Scheduling of students ' 

e. Behavior management 

f . Relationship of local coordination to the project 

g. Use of aides 

h. Classroom environment 



The second orientation workshop included all team members^ the 
project director, the county .E.M.R* Consultant, the consultant on 
curriculum and the evaluation consultant. 

a. Curriculum developnent was the main topic and workshops- wsre 
determined in terms of their content and time lines. 

b. Emphasis was also placed on the better use of planning 
sessions. This was to-be further developed during the 

curriculum workshops. \ 

c. In relation to curriculum, the schedule of individual students 

was emphasized as well. 1 

d. A discussion of the first workshop in classroom management was t 
discussed and a* time v;as determined. Workshops in curriculum j 
and management vzere held concurrently but not in combination. j 
The combination of curriculum objectives and behavior manage- , 
ment was to come later in the school year- j 

I 

* 
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A further clarification of the relatiorisMp of local coordina* 
tion vnc di.^cusscd* That is, relationship of coordinator? 
principal, etc* 

A continued discussion of use of aides vas pursued ana a 
workshop on team-teaching v;as planned to occur when airriculum 
and management were operational* 

Classrooia environment was discussed during the second orienta- 
tion period as well as during the process of development* 

Such things as providing for an orderly arrangement of materials, 
a place to display the children's work, the development of 
interest areas, and grouping of instruction were discussed* 



EVEira II 
Roles - Definition and Function 



Event' II 

A. Roles - Definition and Function 

The aija of the activities in this event waSi to. attenipt to create 
cooT)erative team teaching roles for the individuals v/ithin the group 
of teachers and aides. That is, a working definition of teara 
teaching including team interaction, relationships among teara members, 
and roles of professionals and paraprofessionals. More specifically'- 
workshops'" were conducted to: 

1. Establish means of effective team functioning 

2. To ascertain "facilitative individual roles that each group member 
could play in a variety of team teaching situations. 

3. To generate various team teaching patterns compatible with each 
group members skills and group role. 

h. To assess personal characteristics interrelationships, and 
personal grovrfch of team members. 

B . Workshop # 1 

The group consisted of 3 teachers, 2 aides, EMR Consultant, Curriculum 
Consultant and Workshop Coordinator. 

The oi-^der and type of activities was as follo\v. : 

1. The group was administered a group climate inventory as a pre-test. 

• 2. An explanation of goals and objectives of the Human Relations 
Lab., the description of activities, and how these would lead 
to future meetings. 

3. Relaxation and non-verbal exercises 

k» Verbal Exercises 

a. Lost on the Moon Game 

b. Brain Storming Ideas 

c. Listening Exercises 

d. Discussion of dimensions of group processes 



5. Handouts 

a. Feedbacl:' 

b. Constructive Openess 

c. Case o? the Hidden Agenda 

d. Team Teaching 

6. Group is aiainistered group cliinate inventory'' (as a post test) 



C. Activities 

1. The group vras adniinistered the group climate inventory for the 
purpose of deterrrdning the effects of the workshop. 

2. During the first working session the participants were oriented 
to the objectives of the workshops. These objectives included 
establishing' relationships among team inembers by increasing 
cooperative functions and setting the stage for group non-verbal 
and verbal interaction. 

3. The relaxation procedures and non-verbal exercises were conducted 
for the purpose of reducing individual anxiety and setting the 
stage for group conununication_. 

The non-verbal activities progressed from free^ isolated individual 
exercises to group communication. These included having individuals 
"do their owi thing" in relative isolation to making non-verbal 
contacts vrith others in the group. 

. k. The verbal exercises included a game and test called "Lost on the 
Moon." This v/as intended to illustrate that group decision making 
can be more effective than individual decision making. The results 
of this acti\'lty5 as measured by the test j indicated that - group 
decision making is more effective in reaching appropriate decisions. 

The brain storming exercise was intended to create guidelines for 
creative high frequency idea production^ which would be of service 
in establishing an effective weekly program., using the rkill<^ and 
inputs of all the teachers ? and agreed to by all as a gronp decision. 

The listening exercises were used so th^t effective communication 
techj:iiques, including feedback, could be developed within the group. 

Tlie group then discussed their actual and potential roles within 
the group. It was decided that a chair-person would be appointed 
to chair a daily meeting during which the three teachers would plan 
for a v;hole week of activity together, \T±th the basic aims of a 
team approach in mind. It v/as agreed that the Elffi Consultant 
would sit in on some of these sessions. They were to report back 
on the progress made using this approach at the next vrorkshop. 

Daring this session, it became apparent tliat none of the teachers 
v;antcd the foi'^nal role of leader. 
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A nu::iber of problein areas, were identified^ such as: 

1. The teachers generally felt inadequate in dealing with 
behavior problems. 

2. Each teache?- wanted a permanent aide and their own classroom 
s-oace which is not conducive to the role of team teaching. 

3. The aides were not comfortable in disciplining .and managing 
the students. 

l^.. The aides were obviously aware of the lack of leadership. 

The results of the pre and post administration of the group climate 
inventory indicated that in general, while they felt communications 
had increased and that they felt warmed toward each other, their 
feeling of -^"dependence did not increase. 

They left this first session with: 

1. A plan of action to maintain throughout the week, that is, 
the planning sessions vrith a team member as chair person. 

■X 

2. Enthusiasm for the human relations lab and its continuance 
the folla'/ing Saturday. 

3. The "Em Consultant was to meet with the teachers on a once 

per week basis to provide supervision on the planning sessions. 

D. Workshop II (Kovember 13 5 1972)" 

The group met from 9 a.m. to 3 P-m. The order and type of activity 

were as fo'llovrs: 

1. Re-explanation of goals and objectives of human relations lab. 

2. Feedback on planning sessions of first week. 

3. Relaxation exercises 
if. Brain storming task 

5. Discussion of relationships of group functions and group roles 
toward establishing a "working" team teaching definition. 

6. Discussion of various team teaching models 

7. Administration of appraisal of personal growth in teamv7ork 
inventory* 
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•The first part of the session was spent on involving a third aide 
who had been hired betvrecn the first and second sessions. 

Feedback was provided on the planning sessions during ^he first 
week . 

The three teachers indicated that the meetings were productive in 
terms of prograra planning, but there was a lack of involvement and 
participation on their part. 

The brainstorming task was productive in the sense that some feelings 
of conflict which had arisen were resolved. 

Various models of team teaching were discussed using the literature 
provided in handouts the week before as a base. We discussed again, 
their roles in the development and use of curriculum and materials. 
This literature included "Dimensions of Group Process" from the 
Journal .of Applied Behavioral Science , vol. 1^-, no. I968, Authori- 
tarian vs Democratic Leadership: A Wew Look at an Old Program, by 
Bi chard J. Evans 3 plus additional writings. 

General Conclusions 

The gi-^oup of teachers appeared less motivated as a group than they had 
in session one. There was generally a feeling that they felt them- 
selves to be inadequate as a group in relation to their job. Basically, 
the same problem areas which were identified in the first week's 
session remained. 

Workshop III (November 20, I971) 

Since this was the last session, and because not much change appeared 
evident between the first and second sessions, we decided to discuss and 



evaluate any progress that had been made. Also,, it was decided the 
group members would decide how thoy intended to use the liuman relations 
lab in terms of establishing a working definition of team teaching. 

In summary, the objectives mentioned above were discussed and methods 
of initiating team teaching activities were presented. 



EVENT II Continuation 
Classroom Management 



Event II - Continuation 

A. Classroom Management 

Consultant met with teachers at Osceola Elementary School for 
purpose of initial contact with teachers and teacher-aides. Dis- 
cussion covered previous experience with behavior management techniques 
present classroom management problems, classroom environment problems, 
and any other pertinent information. Plans were initiated for the 
teachers to discuss with the students the kind of reinforcers they 
would like in the classroom. A workshop was planned for Saturday, 
February 19, to implement a classroom management system. 

Visitation was made to the class, at the request of the teachers. 
Purpose was strictly observational so that I could assess specific 
techniques which were either used or not used by the teachers. This 
enabled me to utilize the workshop planned February 19- Functionally, 
that is I could train the teachers in classroom management procedures 
by using specific examples from their classroom. 

The purpose of this workshop was to introduce the teachers and aides 
to the token economy system. Since they were, somewhat acquainted 
with this system a review was all that was required. 

We then set about discussing the logistics of implementing such a 
system in the classrooip. The following nine questions formed the 
basis of this discussion. 
1- Vlhat will we use for tokens? 

2. V7hat ca.'i we use as reinforcers? 

3. How will we dispense the tokens? (VTho will dispense them?) 



k. V7hen can the students engage in r-einforcing time? 
Anytime 
Certain times 
Etc. 

5. V7e arrange the classroom? 

6. Ho\7 will students engage in tasks? V/here will he spend his 
time at each particular subject? 

7. What V7ill our rules be concerning classroom behavior? (social 
and academic) 

^' Remenibcr we mast, as teachers, obey the rules too. 

r 

8* T-Jhen will we- begin the token economy classroom? 

9. In V7hat ways would you like the consultant to function? 

Specifics vzere cited for each question and the final phase of the 
workshop consisted of actually making up charts and getting the room 
organized for system utilization. The following questions were 
answered. 

1. Set up room 
Task area 
R.E. area 

2. Decide which behaviors will be reinforced both social and aca- 
demically and make up charts. 

3» Make up chart stating rules. 

k. Decide hov7 tokens will be kiept and how and when they will'be 
spent. (Chart) 

5. How to dispense tokens. 

6. Will you auction off jobs such as cleaning blackboards, lunchroom 
monitor, etc. 

March 1, was chosen for visitation since it allov/.ed the teachers and 
aides tv7o days to use the system* They felt that in this v/ay they 
v;ould be aware of any problems which might arise and thus be better 
prepared to eisk i-elevant questions. Ify primary duty v/as to vzatch 



the teachers and aides and make suggestions. A check list was 
•used to ansv7er the pi-iinaiy questions concerning the application rf 
the token econon:y. ^t^. 

1. Are charts in a place where easily seen? 

^ i 

YES 

2. Do the teachers go over rules hi the morning? 

YES 

3. Are tokens handed out along with explanation of why they were 
earned and social praise? 

NOT .ENTIRELY . TEACHERS HAD TO BE REMINDED. 

k. Do the aides keep control over number and time spent in R.E. 
area? 

TO SOME DEGREE. SUGGESTIONS WERE GIVEN TO- IMPLEMENT BETTER 
CONTROL AND PUT INTO EFFECT. 

5v Are special priviledges auctioned off to students? 
NOT IN EFFECT. 

6. Are the rules for token spending enforced? 

YES 

7. Are the rules for earning tokens enforced or followed by the 
aides and teachers? 

SOm DIFFICULTIES BUT THESE WERE DISCUSSED AITO WORKED CUT. 

8. Do the students have some way of keeping the tokens? 

A METHOD WAS DEVISED FOR BAI^TCING THE TOKENS AT THE END OF THE 
DAY. 

Specific procedural discrepancies occurred during the day but these 
are too numerous to mention and vzere alleviated immediately. 

The teachers thought it would be a good idea that I visit the class 
once a month to observe and make suggestions and I told them to call 
:ne if any problems arose in the management system. 



There was a definite feeling after observing the classroom and tallying 
vith the teachers and aides that a system had to be initiated using 
concrete positive reinforcement. Since it was already the middle of 
the year, and contingencies v/ere already established between students 
and teachers which V7ere detriir.ental to learning, the most efficacious 
approach was to implement a token economy system. The reception of 
this system by teachers, aides, and students was generally positive. 

Workshops were set up for the teachers and aides in order to beach 
them the practical aspects of initiating a token economy system. Time 
was spent in formulating classroom rules, desired behaviors, and 
reinforcers- The latter was determined by the children themselves. 

Upon implementation, the consultant and a vStudent assistant made 
visitations to the classroom for the purpose of observing teacher 
behavior in regards to the token economy. Vfhere discrepancies were 
noticed they were recorded and pointed out to the teachers and aides. 
Plans were m.ade for a visitation by the consultant at least once a 
month or when the teachers felt they needed" instruction. 

Since there was only one visitation after the token economy was 
initiated the success or failure and reasons for it are not available. 

C. Projection 

\lhile the token economy is a most effective management procedure it 
is often difficult to implement within., the public school classroom. 
There are two critical aspects we must evaluate when designing a 
learning environment which is individualized and effective. What are 



the skills, ocadcmc and social, vhich the child posrcsses and how 
is he motivated, extrinsically (materially) or intrinsically (love of 
learning). VThen >:e have evaluated these aspects vre can begin to set 
up a classroom environment \ih±cn will benefit each child and which 
will gradually create motivation for learning. VJith this in mind 
the person v/ho is concerned with classroom management must work 
closely with the curriculum specialist exid the program director so 
that the goals for each child, and for the group, can be formulated 
and successfully.. carried out* 



EVENT III 
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A. Curricvilani Objectives 

The Curriculum Skills List developed in Marion County involves areas 
of Conrrrunication, Math, Social Competencies, Esthetics, Motor and 
Recreational Skills and Vocational Competencies, The goals for the 
Middle School Curriculum were to be developed v/ithin this framework. 
The gozls were to be further developed in effort to solve the following 
problems: 

The Problems of Adjusting to Personal Limitations 
Problem of Communicating Ideas 
Problem of Living with Others 
Problem of Living Healthfully 
Problem of Living Safely 

Problem of Learning the Essentials Necessary for an Adequate Living 
Problem of Acquiring Skills for Useful Living 
Academic Instructici^ and Learning 

Pre-Vocational (Exploratory) Learning and Skill Development 

Clarification of the goals for developing a curriculum for these problems 
will be in Appendix H* 

The curriculum workshops were set up in the following procedure: Two 
full days of planning with v-.onsultants, coordinators, teachers and 
aides, then six 1^ hour periods after school vzere conducted with con- 
sultants, teachers and aides. These periods of time were spaced over 
a three month span. 



The cMri'ic\jl:<3in goals developed are explained in Appendix H. The 
seauon'rior development of -the curriculum v;as based on the Marion 
County Cui-riculutn .£l-dlls List. The assessment procedures were 
accomplished at the six - li hour workshops. Use of tne materials, 
equipment and space were discussed iu detail during the two full day 
workshops but these three items were never fully utilized during the 
school year. The modes of presentation were developed during one of 
the ih '^om- periods and were assessed and revised during another work- 
shop period. 
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A. Supplemental Data ■ 

Inclufied v^ithin the collection of student data are confidential 
folders housed v;ithin the school center* These folders are avail- 
able to teachers at any time and include such confidential informa- 
tion as data from intelligence tests, social worker reports, and 
other confidential information. 

Information fi-om the cumulative folders are presented below in 
narative form in terms of activities engaged in, progress made 
and individual limitations of students. The information from the 
cumulative folders is composed with information obtained from achieve- 
ment testing using the PIAT, a behavioral checklist, a self attitudes 
scale, and school attitudes. 

B. Progress Report Information 
1. Activities Engaged In: 

The following activities engaged in are dependent upon the parti- 
cular needs of the individual student For the purposes of this 
report the activities are presented on the basis of group data. 

All students vxere involved in Language Arts, math, social studies 
and science. Such activities as map reading, community awareness, 
and geographical awareness were emphasized in the area of social 
studies. Math activities including addition, subtraction, multi- 
plication, division, fractions, measurements, time and money were 
. engaged in by the students. Language Ar-ts activities v-anged from 
basic oral conrnunication skills to reading levels for each student. 
Vh-iting included the dcvelop..ient of ability in appropriate and 
niCToningrul cor re open donee . 



Science activities included the study of mammals, insects, 
food and nutrition, body awareness and heal-fch. 

2* Progress Made ' "T" 

The progi'oss of individuals as stated in the report was arrived 
at by teacher judgement. 

3* Reading 

Of the 35 students on v/hich subjective data was collected by 
the teachers, l^l vere considered to show progress. Data collected 
through the use of the PIAT will be presented but progress will 
not be determined until the test is administered during the next 
phase of the project. 
1|. Math 

Subjective data fron the progress report suggests that 11 
students improved in Math. These 11 students were also included 
among the ik who achieved in reading. Math data was collected 
using the PIAT but comparisons for the purposes of determining 
progress cannot be made until the 'next phase of the project. 

5* Social Studies 

No subjective indication of progress in social studies could 

be obtained from -^he progress report as completed by the teacher. 

6. Science 

Ko subjective indication of progress in science could be obtained 
from the progress report as completed by the teacher. 

Of the three teachers involved in the project one had a master* s degree 
with no years of experience. Tv/o teachers held BA degrees, one with 
one year of experience and the other had two. The teachers expressed 



inadequacies in specific academic areas. One taught reading as she 
felt it was her strongest area. Another emphasized social studies 
.and science. 

A teacher competence questionnaire was administered and scored by 
consultants, the coordinator, and the director. One teacher obtained 
two ratings of fair, two inadequate, and two poor. Another teacher 
received three inadequate ratings and three poor ratings. The third 
teacher received one good rating, three inadequate, and two ppor 
ratings. In general, the observations m6.de during the school year by 
consultants and staff and as expressed on the rating forms suggest 
that the teachers performances were less than adequate in areas such 
as: 

1. Organizing the instructional program 

2. Planning for daily and weekly lessons 

3. Controls classroom efiectively 

k. Care and arrangement of classroom 

5. Has adequate provision for independent work activities 
An example of the rating scale can be located in appendix (g). 

Student attitude was measured by the "How I See itself" (see appendix C) 
scale and the "Student Attitude Scale" ( see appendix C). The "Hct^ I 
See I-Iyself Scale" was adapted into a "yes", "no" scale which required 
the student to answer questions concerning his perceptions of himself. 
The "student Attitude Scale" samples such attitudes as to the studen.t 
relationship's to teacher, the school situation, academics, and other 
activities. It is a "yes" "no" scale. 
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A high percentage of st^idents ranging from 9^1. of the studeifc s to 70;i 
indicated that they liked the teachers, and the situation. S'o^o of 
the students stated that they enjoyed the things they were doing in 
class. They also felt 70/. that the teachers could make them work 
harder . 

In academic areas the students preferred math to reading. Physical 
Education was of high priority with the students indicating that 
their venture into regular physical education classes was generally 
successful. Shop"class was not given as high priority as it s-arpassed 
reading activity but not math. Shop class may not have been as mean- 
ingful to the boys as it could have been. 

A follov7-up and description of shop activities is needed during the 
next year. Other information as to their attitudes can be obtained 
by checking the results presented in Appendix C Oat of eleven items 
conceiTied with student school attitude 9 students answered them all 
positively. Fifteen students gave from nine to seven positive answer's 
out of the eleven. Seven students were absent when the scale was given. 

The "How I See I>^yself Scale" was given and a score of 30 or more 
positive responses were considered to indicate a general high positive 
view of oneself. Of the 35 students who took the pre-test 9 scored 
over 30 points. Fourteen students scored between 25 and 30 points 
which general]^ reflects a "good" attitude about self. Eleven scored 
belov7 25 with the lowest score being 9- One student was absent when 
the scale was given. 
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On the post -test only 2? stucieiitt? were tested. Eleven of these 2? 
::hovfcd move positive recponces. Firht scoi-ed between 25 and 30 ancl 
eight below 25. The post data, gathered on fewer students (35 vs 2?) 
indicated that there were changes in the extreme ends, students who. ' i 
sav7 themselves as positive increased and those who saw themselves . 
as relatively low decreased* 

The highest frequency of positive responses during the test was 
centered around the following items: 

1. I like to try, new things 

2. Miy clothes are nice 

3. I do vrell in school work 
School is very interesting 

5. I like school 

6. I learn nev; things easily 

The highest during post-test were: 

1. I like to try nevr things 

2. School is very interesting ; 

3. I learn nev; things easilj'' \ 
If. I do v/ell in school work 

5. Viy clothes are nice • , | 

The hif^hest negative resTDonses covered such questions as: I 

I 

1. I am good at drawing. i 

1 

2. I am good at math ^ j 

! 

) 

3. I am smarter than most of the others in the class. f 

i 

Inuring the pre-tosting 17 stated that they were not good in math as 
compared to 7 during post-testing. At the beginning of the year 17 
rtuted that they were not smarter than most of the others in the 
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class and onlj^ nine stated such during>^ost -testing. Although only 
27 o? the 35 v:ere post -tested. The results indicate a higher ratio 
of change. 

In general, the students viev/ed themselves positively and exhibited 
a greater trend toward positive self responses. 

The adtninistration at Howard Middle School provided positive support 
to the program. The principal originally scheduled the students into 
blocks including such activities as Art, ^^asic, Physical Education, 
Vocational Agriculture and home economics* Students were also 
provided counseling by the principal when needed ♦ Counselors, 
did not involve themselves with students in most cases. 

Support, however, vras given to students and teachers by the helping 
teacher as she counseled the children and gave the teachers help in 
curriculum and field trips and was generally a positive factor. She 
gave m.ore than what should be expected of her considering the fact 
that she was responsible to the total middle school. 

Psychologists were available and eager to work with teachers in 
evaluation and counseling with children who exhibited behavioral 
problems . 

Social workers were available for home visits. These same social 
workers provided case studies on some of the children and were avails- 
able if the teachers needed any information concerning any one child. 

In-school resource people in the form of regular classroom instructors 
in the fields of vocational, education and art and music worked with 
certain students in small group situations on special projects. 



The County's Health and Nutrition Consultant provided support in the 
form of materials and demonstrations in the area of nutrition. 

The Community provided opportunities for the EMR students by opening 
attractions and businesses for educational field trips. 

A local pediatrician provided free medical services in order for the 
students to compete in the State Special Olympics. 

Speech therapy was available for those students in need of therapy. 
This service was provided on a one to one basis. 

Consultation in crisis situations was provided by the County's 
Consultant in Emotional Disturbances. These services were contingent 
upon request by the teachers working with the students." 

Support by the county staff was provided through the following 
resources — equipment and supplies, orientation, help in planning, 
curriculum development, and response to specific individual teacher 
need and general administrative coordination of services. 
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Appendix A 



(Gcncrr,! Competencies) 



er|c 
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Appendix B 



^ . County 

. " School 

SOCIAL co!£?ete:';cxes scale . 

ADULTS, AGES 13 Oil OLDER 



Cncck the: ohilli; vhic'a the child cousistcri'cly dcrnonstrcitcs, 

Fec-di:- .self vjith spoon and fork - neatly. 

2. usQj; table knii;c for cuttXH^^ or sprec?.clins- 

3. Usco kni'i"c and fori; correctly and neatly • 

Able to order a con\plete r:^eal in restaurants • 

5. Drink-; wi^thout ::piillng, holding glass in one hand • 

6, Eats suups and solids equally vxell. 

7. Chcv.^s food V7ith 7::oi;th closed. 

8. Does not talk \:hile eating* 

9. Uses napkins properly. 

Eats without dropping food on the floor. 



10, 



li- A^ocs not play with food, 

Eatiiroo;n and Cleanliness 

12 • Kever has toilet accidents, 

V?ashos hands and face v;ith soap and v;ater at appropriate tines. 

Able to adjust v.wter te::.peracura V/hcn i-iccessary v;ithout help, 

15. Flushes toilet a<;ter use. 

^ 16. Bathes regularly. 

Keeps self clean without being rcriindod (skin-;^nails, under\.'ear 

reasonably clean). 
. -.S. Does not have strong body odor# 

19, Applies toothpaste 'and brushes teeth v;ith up and down notion • 

I'O. Teeth are clean and vjithout unreasonable amount of decay, 

^-l- (^'or females) Cares for self completely for menstruation 

v?ithout .assistance or reininder, 

22. Has good posturOi \;hen standing, sitting, and walking. 

Clothes fit properly, 

CloChing is clean > pressed, and in good condition, 

Chooso.o a'pproprj;..'::e clothirig for forr.^al and informal occasions » 

v/ork c'jud plsy, c-rnd various v/eatiier conditions. 

26* Able to dress :;in;i* undress unassisted. 

27.. Co;::bs and brushes hair \;ell, 

2{>, Does not \7ear a:: unusual or extrcr.e hair style. 

29. "lisos a moderate .-.voount of pc^rfurne or innkeup, (uien - hair oil or 

coioi;ae) when i;::A;iie wears it, ' - ■ 

^ ^0* Hhaves frequently (wor.:en - shaves lags or undcraras frequently) . 

31, .V.'ipcs and polishes snoes v/hen needed, 

^2. hangs up ciothcy or puts clothes away without being reminded, 

Can Lie and untie shoes alone. 



■I i 

Ay. 



" - './-u:. :;:..;.v->.Lc u;:Lwi , '^•£;*j cuus, buvi^i, uacl 

e ;". c V 1 v> ,^ i . 0 v. . r .' u i cv^r.::. /. r. c d :". c a t i o r .7 • 
.v:v.;;:; nc.v; c/a. r.."^ o":;u^:Lr. a\.o^uoj's o*j doiiuisu^s help* 

^::..'0r, Ci'.,.*.ri;;o co::rc-.C"-: J.y up o:.si coLlar i:: coins Cir.d c\ve;'*::y 
C» . » 0 v/c . s o r.'vi c. D J. 1 v".y z o ;> u ^ -2 1 i Vi j"; r.i o , i oy • 

r.i:;, or' ;)::yi;ica^ Cii:i<^^La.xu:;.c;s ^/ulcli /iav-pcr I'lOiTui-*! indepci'riJc,; j 

1 Ui 'iC U JL Oil Jul 4 • 
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.VO 4 



. 'J 4 

' I i 

/ 3, 



^.Vi.ii;s to Oii/iC-r. 's:*:yz :::v;.;ily , group activities, euc* 

CC//4 '.....lie <r'o'v:Vicr Ivack ir...c i;c::c' l;u.;.c:r4 

jvifJtctiiC r.riCi car* i/c roc-sor.cc'. vitV. verbally. 

-•:.i..i.f; i-.n •.nr.j.r. i'.:c:.:j> o:: ^.y/i^licauion foru. reasonably well. 

i:; v.'illiav, to help if c.^xcrj. 

O.Trvv:; .■.r;r.;.i.:l;;:icct ro others 4 

iVuOG hcilpiful Lhinr^s i'or ctV:crc. 

.S4,ov;:; •u.^it crc:i:t iu v.>.:; /.fi-i:ir:5 cz others; is not indifferent.. 

*i"r Xcri- carc; of othciri^* bi=lc.;..;ir:^r;. 

.^^rrKiZK.*^ or -...r-.-saj^c^ ^./.a :\iic.iX'^ of othcirs v;han needed, 
.'•cc \\f cc«r» :>> i".v.ra-c*. Ow.uiiTi ' ^'calir.j;^!* . 

^> \vv.a1 ■-.i":i:o:'L.u:I ..:.oi-: oi;4cr:., t:4i,.> ciasijiViritas, i^ieigiibors, ccc. 
;.'^ay.^ coo;>..:,aziva-.y or cc.„;:^iu:".wivcly vri^'u others ii; i;roup -^..'ir.c: j . 



^.^it:: ,;rou:^ aavivi u^xo or-^-nirior) . 

; li.ii {»/;oi.:j aaui\'itiv,3 t:por4i;a4iv..wui>ly and cagorly 



CO ^jLi'4 a t»oscy ir.ar.iier/ 



hot ,,x\\./. CO l.hrrn:. -.; , lar.^vu:..;. 



ir.uar-,ero c.^:.jra^ *ac:^..ivit:i js, c.-^., blocUins 

, .-^..*y c «r t.^ .^7..^!*. ^1 . aac 



->.>v,.^ ;n L o .v V;:r.ia. 4.....\.^.u:, of. 0^4. ^.r.-; or borjuiie laa[jua;ic, o.;;. , 



ia a4iW4.;4u:: 



A..'!, 'J oc:.:\rL:\c l,\.'L<:\v::i. c:k.\.c;uc,. s-ly > ^•Cj»> hobbies, 



cu>^-u-.;u ^v^cv.p i.Cw:lv:"ii.y by tc.ll\.ir4S ubout unreicted 

Ci Cv.iuJ'cl. \;o-.":'vC'.\ i^c ^ loppy"'* or ccsalcf^s^ - 
Ilf.ke:; t;. spcclr.l ".'ovV. ;:o ca- ry '^'^^ reGpoi^^ibLiiuy ; one cr,n be 



Ill A Hohiiyjor Checklist ; 

The following pairs of adjectives and behaviors refer to ways children act 
The rwo terns of each <pair represent a continuur-: of. behavior, such as from* 
afccrcssive to passive. Please indicate how the child usually behaves by 
placin.'^ a chock ir. one of the sever, points along the continuu..-;.. For exL-pie, 
cho chUo wno is a.ways hitting and threateni-.-.g o'oher children would receive 
u coc-c< next -co t^e asressive end of the aggressive-passive continuum: Example 



acgrescive : 



: passive 



w.^f'"'!'" f ''."''^ "'"^ °' '''' ^present the child's usual 

oonavior by placxng a check there. Please cor^^lote all 24 jto... for each child. 



hurt.'^ others : 

self conscious : 

nonclisruptivo : 

outgoing : 

resistive : 
talkative ; 
talks vithout permission ■; 

Ghy ; 

tense : 

bold : 

responsible : 

observes I'ules : 

passive : 

destructive : 

^ cooperates : 

cala : 

i-oluctant : 

agreeable : 

impulsive : 

plays v/ith group : 

praises others : 
has low friends : 
controls temper : 
ax;tentive : 




: praises others 
: confident ■ 
: disruptive 
: withdrawn 

: cooperative 

• quiet^ 

• asks.'pernission 
: sociable 

: tranquil 
: timid 

: irresponsible 
breaks rules 

: active 

: constructive 

; fights 

: anxious 

: eager 

; quarrelsome 

: reflective 

: plays alone 

: threatens others 

: has many friends 

: has tejr:per tantrums 

: inattentive 



Please circle the term which best characterizes this child: 

withdrawn acting, out 
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Appendix C 
Boy or Gir'» 



i.w.i i ^ 



< v'*i»»». » C:C%C!.*. ^CV k i> 'Oil 

: a:.-, very Ciooc ui ^roX-rir.r: fycs no 

1 ■. .ue -co vvcr'.c v-iuh others: 'ys? ".o 

j O.U i'^'^'c ti-.G riv,r.t r.eigi-.t: yof. r.o . 

I 

; 

.'.y uair if. nico looiring: ' yes r.o . 

i ..i.vv- "iO'uS of tr.ergy: ye^ - no 

. ..',uy very v.-g'I: y--'' ^'-o 



yes no 



\':>. ' \ V- » v w ry t . 0 0 c. c» c s» p Ci r. 1 . iv; 



yes no 

.s. ;.y •;.ce is (,uOc; looking;: ' y^^^ 

; vury qooc; in i,u.5;-:c: • y^^s. no 



J » . \ very r.'jrvwu!. J 



riO 



- ..I / J ' *V I ! li J ' ♦ 



21. i do well in school v/ork: ye^ 

22. I want the boys to like me: * . .yes-- . 

23. I like the way 1 look: yes 

24. 1 waiit the 'girls to like iv.e: .yes 

25. I Ge'*^ J^ick a lot: •Ve^"' 
25. I .aiii a very (jood.cianccr: ■ yes"-. 

27. I write well : ''^^^ 

28. I like to work alone: yes- . 

29. I waste a lot of my time: yes 

30. ) ar.i very good at making things 

with r.iy hands: Y^^ 

31. Ky skin is nice-looking: . ' yes 

32. / School is very interesting-': yes 

33. i am real good in mathematics:- ■ yes 

34 I am smarter tiian most of the 

others in this -class: • . yes 

35. Tiie boys like me a lot and . 
choose mo: 

36. K.y.clotlies are nice: yes 

37. I like school : • ' '■ y®^. 

38. I am happy with the way 1 am: 'yci^-' 
30. 1 read very well : _ y^^ 
40i I learn new things easily:. ■ '.V'^f; 



1. JL liko the idoa of h-v.vini; 5 .ttis.chors ir.stead of onol 

T£2 KO 

2. X thxi'ik tho todchori: and "co^che^-aidoa arc hoiprul to no, 

3. I •t)':lr<k -ihu -ihir.^o wo do in class ci-o isipo:*-6:in-o, 
^. I thii-ik tho toichcrc choVLld -.-.alco ::;o v.'ork hai'doi*. 



5.' I think the teachers should rcakc rco behcvo 




YES . \-0 . 

6. I liko boing in this school as well <i3 any othor school, 

YES • m 

7, I think school is fun, 

ras NO 

8, 1 cixn do as \:oli in school as cin;>'ono else in thAs cIqss, 

YES KO 

9. 1 would liko to go to lilgh. school, " 

YES KO ■ - ■ . 

0. I would liko to graduate from high school, 

YES KO 

1. I would liko to quit school right now, 

■ YSS KO 



I VOULS a'i7?I£R GO TO; 

4, honcrr^king class 
5* .^ritfiv vie clai?^ 
6, P« E. class 

arithmotic clasiJ 



criob::otic duos 
".i^cadins clcss 
shop class 
rcndir.s clac:s 

regains class 
?• class 



I WOULD ro;?KSR: 

8, read a book 

9. play a gar*c 

10, CO bouling 

11, colloct coins 

12, live in tho country 

i5« vralk around downtown 
do 

i^. ^dndoor worlc 

i5« 1^3 a Adulter 

or waitrosc 



visit a business in to\m 
do arithiAotic proble;Tis 
watch a football garao 
collect guns 
live in town 

go to xfiy Tavorito class 

^0 outdoor v:ork 

ba a barber or beautician 
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Appendix D 



School: * 

Ki/\RIO^' COUiJTY TITLE VI PROJECT 
General Information - • - Schools Supportive Services 



List available - 

1. Pupil personnel services: 

2. Other business services: 

3. Other special education services: 



4. Vocational training: 



5. Local agencies support: 



6» Medical Services: 



7. Vocational r^ehabilitation: 



8. Welfare services: 



9. Non-profit organizational support: 



Appendix E 

• ■ 

SPECIAL- EDUCATION SERVICES 
PROGRESS REPORT 

D^tte: . 

Nam e, .. . ' . 

Schoo 1^ _ ^ „ 

Length of report: Frooi T o ; ^ 

Activities engaged in: . ' 



■ ' ■ ! 

/ 


\ 


i 




" r — 

1 







I 

Progress made: 



Physical limitations: 



Recommendations and coraments: 



! 



Teacher 



-J.- 



Appendix F 



3osc-^-ilfC jricily Uhc ho:r.e t^icuacioii of tho child. (rlc;ua Visitacion) 



2. ..'J.-'.. -..v.icA othcsr sl:uc".ents clo^s the child relate? Ifno does he relate 
\rLc'i\ clC wO.Vie ana scnool? (Peer Group) 



3, V.V.au ".cind of aciziviuies docs the student partake in at home and at 
school? 



4. uoscribo location of school. (Prcxirriity of home to school) 



i). V.iCh v;nor.; does studer.t liva? >:u;r.ber of siblings? 
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TEACffiR INFOimTION 



Vfnat was your last degree, where and when did you receive it^ 



Briefly state your philosophy of education concerning the educable mentally 
retarded. 



Briefly list your sequence of goals or objectiVBS for this year. That is, 
what do you hope to accomplish with your E.M.R, class in terms of academic, 
vocational and/or social skills? 



.What kinds of meetings do you -attend that pertain to your role as an E.M.R. 
teacher? 



How do you feel the administrators regard you in your role as an E.M.R. 
teacher? (You might include your ideas about how much decision-making 
^owcr you have, their general opinion about special education, and any other 
indications of administrative attitudes.) 



iiAKioji col)^:xy 'inACiii-.n i-ducatiom project 



nair.e 



School 



Grade 



Dates of 
visits made 



ArTPECTS 07 CLASSROOM PErxFORIlAi^CE 



l^EDED 
IlEL? 



HAS SHO:iN' 
IHPROVEIIIil^T 



THSR HELP 



ADEQUATE 



1. Cr^anisinQ the instructional pro^rcn 

2* CchcdulinQ and using tine alloCuents 

3. Planning for daily and ueeUly lessons 

4, Clearly specifics uhat children are to do 
5« Plans with children 

6# Has adequate provision for independent 
uorh activities 

?• IIa!:es effective use of questioning 
procedures 

C» Has good follo\; throu[*h for assigned v;ork 

9# Summarizes and revic^7s ^7ork with children 

10 • Provides for smooth transitions betvjeen 
activities 

11* Secures and uses resource materials 

12 • Uses curriculum guides 

13. Provides good handOTiting model 

14« Controls classroom effectively 

15 • Care and arrangement of classroom 

16. Keeps and uses school records 

17. Interacts effectively VJith staff 

18. Responds favorably to suggestions for 
improvement of teaching performance 



Areas in uhich ^teacher shous outstanding strength: 



i)ol'in?.cO ci^uns in which Leachcsr should show improvement: 
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X JUVte t.iic wcraVl! ^piUXpi^nniicc an. ( excol J 



M)od 



fair inadequate poor) 
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CURRICULUM PROBLEMS 

X. Tnc Problems of Adjusting to Personal Limitations 

II. Problem of Conununicating Ideas 

III. Problem of Living with Others 

IV. Problem. of Living Healthfuliy 

V. Problem of Living Safely 

VI. Problem of Learning the Essentials Necessary for an Adequate Living 

VII. Problem of Acquiring Skills for Useful Living 

vIH. Academic Instruction and Learning 

IX. Pre-Vocational (Exploraupry) Learning and Skill Development 



Problems of Adjusting to* Personal Limitations 
A. Goals 

1. Develop realistic relationship between chronological age 
needs and mental ability. 

a. providing instructional experiences within range 
of the childs functional ability 

b. development of self-confidence 

c. techniques to help child feel confortable iu 
classroom 

2. Attaiil some degree of self-measurement. 

a. opportunities provided for the child to talk 
openly in order to realize what he can do and 
what he needs to learn - realistic goals 

3. Orient child in the patterns of behavior - acceptable to 
differing groups. 

a. providing social activities on appropriate occasions 
when child can have actual experiences with different 
social groups (school, community, etc.) 



Problem of Communicating -Ideas 
A» Goals 

1, Improve speech 

a. establish interim goals and work persistently 
toward attainment of each goal 

2. Develop skill in self-expression 

k. providing opportunities for self-expression - 

writing notes of request, appreciation, invitation, 
etc, 

" b. complete sentence (do not accept nodding or 
shoulder shrugging) 

c. writing assignments functional 

d. spelling functional - words needed in^ common life 
situations 

e. providing experiences in music, etc. 



III. Problem of Living with Others 
A. Goals 

1. Improve social behavior and relationships 

a. classroom discussions on selected topics - 
consideration, and thought fulness 

b. formulate problems which involve personal re- 
■* rations comiiion to daily relationships with 

others 

2. Enrich and increase interest in activities which will divert 
attention to wholesome endeavors 

a. working with school or community agencies 

3. Learn appropriate care of property 

a. providing activities which demonstrate care 
for personal and public property, (repairxng 
books , making book covers , ) 

4. Help child face uncomfortable situations realistically 
a. help child to realize everyone has problems 

b if you cannot establish a relationship which 
encourage a level of teacher - pupil talking 
out problems, attempt to find someone who 
can establish this with child 



IV. Problem of Living Hoalthfully 
A. Goals 

1. Develop coordin a. i. ion 

a. simple play activities - sports program 

2. Improve health habits 

a. rest - sleep; balance .of work and play - 
health habits, smoking, drugs 

3. Increase feelings of personal inadequacy curriculum and 
procedures within range of the childs mental potential 
constantly searching for new ideas to stimulate 



V* Probiem of Living Safely . 
A. Develop habits of safety 

1, got the kids through routine experiences - the awareness 
of the fact that the sau\o kind of accident raight well 
happen to anyone. (relate accidents to one's own life, 
weakness " to associate) 

2. enforce safety regulations 

a. walking 

b. fire 

c. protection of body 

d. sharp tools - eyes 

e. give demonstration 



VI. Prohirm o£ Learning through essentials necessary for adequate 
A. Goals 

1, Develop an awarenej^s of the value of sen ol 

a. teaching in all areas of the curriculum with 
the eray/aasis 0:1 \;hy (need and purpose) and 
how e:;perience will be useful in actual 
iivins 

b. continually re-inforce the requirements for 
geuting a job and maintaining a living 

c. solving practical problems in arithmetic; 
closejLy associated with daily living 

d. studying cormunity - what one gets from and 
gives 

e. visiting industrial and civic centers, etc. 

2* Reconcile differences between ability and felt needs 

a. provide vide varity .of materials on ability 
levels (science, social studies , language 
arcs) where ever practical, certain mechanical 
devices, adding, type etc., to add to appeal, 
second hand 
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VII, Problem of Acquiring Skills for Useful Living 



A. Goals 

1, Learn purposeful, safe and correct use of tools- and 
mechanical devices, (shop, mechanical drawing, make 
simple things, practice in reading and following 
directions) 

2. Acquiring an understanding of existing job opportunities 

a, listing potential job opportunities which 
might be available in community, for both 
boys and girls. 



VIII.-' Problem of Academic Instruction and Learning 
A. Goal 

1. Increase knowledge of basic skills 
a. Rcaditig 

(1) provide varied reading materials in 

many different interest areas (example: 
science, job opportunity, citizenship, 
biography, stories with appeal, sports, 
weekly readers on ability level, reading 
skills 

Plan activities which make use of - references 
dictionaries, encyclopedias, guides, index 
files, table of ^ntentfj 

(1) teach kids to associate reading with 
materials which he will use in adult 
life (parts of new^spaper - oral and 
student reading) 

c. Practice reading for finding information 

d. Loguage.Arts 

(1) language development - telephone etc., 
skills in communication 

(a) spelling should be concentrated on 
vords most commonly used throughout 
the life of an individual - selected 
in connection with activities in 

» • the classroosi 

(b) writir*g practiced daily - emphasis 
oh .standard of neauness Why ? 

e. Arithmetic 

(1) goal to make sure child is independent in 
making measurements, linear, liquid, weight, 
dry, square, time (clock and calendar) 
common price of mon^iy, money signs $ and 
making change, .reading and writing simple 
^^<^<^.,^ deci^i^Ls, rq^mah'Tlumerals in connection 
• with Celling tiihe, numbers, of chapters, 
' dates, percentage - savings and paying 
on time 
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!?re-Vocational (Exploratory) Learning and Skill Development 
A# Goals 

1. guidance in exploratory job chances, providing 
experiences 

2. acquire realistic understanding of job opportunities 
in relation to own skills 

3. develop skills necessary to prepare for employment 

a. occupational practices in school environment 

b. duties in room, plants, etc. 



